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Abstract 
This paper analyses the student’s self in the communication process within the classroom. The development of the human 
personality as a process of self construction by using process of communication has been imposed in the social thinking since the 
beginning of the XX  century. Our analyses of self in the educational process is based on the Charles Cooley theory of “self” 
and on the self development of 
 Th
G. H. Mead in his central work (1934). Our research method implies a qualitative analyze on the 
student level using the Joharry Window (Joseph Luft and Harry Ingham (Group Processes: An Introduction to group Dynamics, 
1963). 
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1. Introduction 
Development of human personality as a process of construction of self through communication processes prevails 
in social thinking in the early twentieth century. One of the precursors of sociological inter-factionalism, Charles 
Cooley, launched the theory of "mirror self", proposing a model of self construction through permanent relation to 
the image that people around provide to us. 
All the time, according to Cooley, we look and analyze the images sent by those around us, representing mirrors 
in which we observe ourselves. Mirrors differ from each other and offer different images. Constant adaptation to 
these images triggers certain behaviors, certain reactions and types of action. 
A more elaborate theory about the self development was proposed by G.H. Mead in his fundamental work, 
"Mind, Self and Society". He proposes a stage theory of self training. For him there are two levels of self 
development. The first is purely psychological and in the same time exterior to verbal communication, the imitation 
level, in which the child imitates the behavior of others, without such behaviors having any meaning for him. The 
second level is of a sociological nature and involves two distinct levels in turn. These are the actual training steps of 
self that Mead takes into consideration. He speaks about the significant other stage and that of the general other. 
The first is the level in which a subject adopts as reference the behavior of a significant other. In other words, the 
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behavior of a significant other is reproduced; therefore certain behaviors that mean something for the subject are 
reproduced. It is also the level in which the meanings are acquired and the specific signs of a cultural universe are 
assimilated. 
The level of general other, on the other hand, is the level in which not only the meanings are acquired, but also 
the rules of social interaction for certain given societal contexts, level in witch subjects learn the roles of all other 
social actors in a given context. It is also the part where rules of social networking and communication are acquired. 
Mead's theory intrinsically proposed also a typology of self, linked to its stages of development. If we look at self 
in terms of communication, in a much simpler way, starting from the fact that it is a complex of feelings, emotions, 
knowledge, skills, which may or not be known by others and even by the subject in question, then we can build a 
matrix that typologies the self according to this criterion of knowledge. The matrix in the following figure helps us 
to understand this typology: 
Table1: Joharry Window
 
 Known to me Unknown to me
Known to others 1. My public side – 
open self 
Data about me and my 
behavior known both to me 
and to others. I have no 
problems with these issues
2. My unconscious side – blind self 
data about me that others can see but that I do 
not know
Unknown to others 3. My private side – 
hidden self 
data about me only 
known to me and unknown 
to others
4. My potential side – unknown self 
data about me unknown both to me and to 
others
Source: V. Tran, I. Stănciugelu, 2001, p.82 
 
The Joharry’s model, from the author's name, Joseph Luft and Harry Ingham (Joseph Luft, Group Processes: An 
Introduction to Group Dynamics, apud Mihai Dinu, Communication), describes four types of self, in fact distinct 
parts of a person's self, or let’s say ego. 
Open self is given by that part of the self that is known both to ego and to another taken as reference. This is 
about what we know about us and about other people knows about us. 
Hidden self is that part of self that we know, but others don’t. Everyone has dreams, feelings, moods, attitudes or 
opinions that others do not know. 
Blind self is given by that part of ourselves that others know, but we don’t. We have, for example, certain tics, 
certain types of reactions that may not be aware of, but which others know. 
Finally, the last category is more delicate. The unknown self refers to that part of us that is not known to us or to 
others. Obviously, if no one knows this part we could wonder how we could be sure it exists. The answer is simple. 
We do not know, but we presume. In fact, we must understand that we discuss theoretically, taking an “alter” as a 
reference. It is clear that this “alter” is a multiple one, that there are many “alters”, each knowing only certain 
aspects of the ego’s self. 
Therefore, what may be a blind self to some may be an unknown self to others. Furthermore, we might argue in 
favor of the unknown self based on the testimony of people who discover things about themselves they did not 
know, as it happens, for example, during the sessions of psychoanalysis. 
 
2. Method 
The survey was conducted on 3 groups of 10 students each from second year in social and human specialization 
during seminar hours. The sample group was composed of 22 female and 8 male students. Average age was 21 
years. The research covered the following exercise: “Ask friends, colleagues and even those with who you are not in 
amicable relations to compile a Joharry window to represent you, inserting character and behavior traits in 
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windows 1 and 2. Ask these people to also offer some tips for improving relations and interpersonal communication. 
Also exchange portraits." We sought identifying possible differences between comments made by colleagues with 
whom the subjects were in good relations, with regular colleagues or / and with those who were not in amicable 
relations. 
 
3. Results 
First we must say that the most important, but also the most consistent parts of self are the first two, i.e. the open 
self and the hidden self. Capacity and overall performance in communication are related to a large extent to the ratio 
between these two parts of self. The magnitude of the open self is directly proportional to the communication ability. 
In other words, the more open self we got, the better we communicate. This capacity is reduced when a hidden self 
is dominant. We conclude from these statements that one of the measures for improving communication efficiency 
is to maximize the open self. This increase in open self can be achieved both through the transfer of parts of the 
hidden self in the open zone, and through the discovery of parts of the (blind) self about which we knew nothing. 
But the first approach is much more important, because to any normal person there are always much more 
components of the hidden self than of the blind self. 
Increasing the open self requires several types of possible interventions: 
Self-disclosure: transferring some components of the hidden self to the public self. 
We practice active listening in order to find out the opinions of others about us. In the same time we conduct the 
analysis of various "selves" that we present to others. 
We monitor our own actions and behaviors. 
Research has confirmed that every individual has its own ratio of the four parts of self. But there are also certain 
factors which influence the structure of this ratio, particularly the ratio between the open and the hidden part of self. 
The research has shown that age is a significant variable, young people tending to have a maximized hidden 
component of self in relation to older people. Women also typically have a larger open self than men, the later 
having more things to hide, primarily because of cultural "prohibition" imposed for men. A single example only: in 
virtually all cultures, the visible manifestation of the feelings and expression of desire is prohibited for men. 
 
4. Conclusions 
The process of self-knowledge and especially that of knowledge and disclosure contributes in the educational 
process to the understanding of students in order to streamline the process of training as an act of communication, 
but also for a better relationship with them. Not least, his role is also crucial from the point of view of 
communication context and psychological ergonomics of the class. 
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